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Abstract. The presented article deals with the problem of introducing the foreign fictional discourse (British and 

American in particular) as the stylistically and pragmalinguistically marked component into the educational pro-

cess in the Russian comprehensive school at the late stage of study. This kind of discourse is treated as a key to 

authentic language usage and of acquiring stable communicative and linguistic competences within the class-

room language study. The authors present the analysis of the fictional discourse presentation and understanding 

its linguistic specifics within the books for high school students.  
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Fictional discourse is a specific kind of 

objective reality representation. It stands out 

among other types of discourse being stylis-

tically and pragmatically strongly marked as 

it proves to be loaded with the creative inten-

tions of the writer as the sender of the infor-

mation alongside with its being intentionally 

structured in terms of the usage of means be-

longing to all language levels. Theoretically 

it is interpreted as a coherent text incorporat-

ing extralinguistic – pragmatic, sociocultural, 

psychological and other factors, it is a text 

taken in the event aspect, it is speech consid-

ered as a targeted social action, as a compo-

nent involved in the interaction of people and 

their mechanisms of consciousness and cog-

nitive processes [1, р. 136–137]. 

It is necessary to distinguish between the 

phenomena of text and discourse. The rela-

tion of these concepts corresponds to the re-

lation of “part” and “whole”. A text is meant 

to be any sequence of sentences drawn up in 

time and space that serve to express the gen-

eral [6, р. 149–171], while discourse is a 

combination of extralinguistic factors ac-

companying the process of text reproduction. 

Discourse is a communication process and its 

result (text). The culture, stereotypes, and 

mentality of the author of artistic discourse 

are reflected in the literary text and, subse-

quently, influence the reader. Fictional dis-

course often carries a philosophical and psy-

chological message, inducing the reader to 

think and introspect. Moreover, the author 

does not express his point of view directly, 

but does it indirectly, using various stylistic 

and figurative means. This feature shows an-

other feature specific to artistic discourse – 

diversity and polysemy [2, р. 234]. 

Within the framework of classroom for-

eign language study authentic fictional dis-

course becomes a vital source of word stock 

formation and vocabulary build-up as it gives 

full understanding and originally true picture 

of a foreign language functioning in general, 

and of its basic grammatical, lexical and sty-

listic peculiarities in particular. With such an 

approach to the fictional discourse as an in-

separable component of the high school Eng-

lish language curriculum it turns into an im-

portant aspect of compulsory covering.  

The carried out analysis of current text-

book – Spotlight – recommended by the Min-

istry of Education for Russian high school 

showed that the fictional discourse is intro-

duced in the systematic way and is methodo-

logically correctly structured from its mini-

mum representation in the book for the 9
th
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grade (the original discourse is presented 

with the example of W. Shakespeare’s “The 

Merchant of Venice”) [3, 86]. It should be 

noted that the linguistic and sociocultural 

competencies are actualized through giving 

the corresponding information disclosing the 

peculiarities of scientific, cultural, politic, 

environmental, healthcare issues [3, р. 11, 

80, 58, 37, 112]. Such an approach prepares 

the learners of the foreign language for ana-

lytical reading and discussion of the prob-

lems raised in the fictional discourse extracts 

at a later stage of study. In the above men-

tioned texts there are plots that entail further 

discussion and reproduction, but the rare in-

troduction of stylistic means (with the excep-

tion of some signals of sequence and epi-

thets) cab hardly become the ground for sty-

listically marked speech – both oral and writ-

ten – of the high school students.  

At a later stage – in "Spotlight" designed 

for the 10
th

 and 11
th

 grades – we encounter 

more extensive excerpts of authentic fictional 

discourse that presents multitude of ideas and 

authentic ways of representing thoughts 

through various lexical stylistic means and 

grammatical structures. Within the Literature 

Section in every Module of the textbooks the 

examples of classic English literature are 

presented (fictional discourses by L. Alcott, 

E. Nesbit, A. C. Doyle, Ch. Dickens, 

H. Wells) [4, р. 16, 34, 70, 108; 5, р. 52, 90, 

126, 144] alongside with the examples of 

English translations of the Russian (A. Che-

khov) and French (J. Verne, G. Leroux) au-

thors [4, р. 52, 88, 128]. Such an approach 

gives an access to the language both in its 

“pure” original form generated by the native 

writers and in translation undergoing some 

linguistic and sociocultural transformations.   

Such a systematic approach results in 

logical introduction of fictional discourse that 

gradually prepares the learners for analytical 

work with the text through the scrutinizing of 

stylistic means and structures belonging to 

different language levels.  However, we sup-

pose it to be methodologically reasonable to 

include the examples of fictional discourse 

created by the modern British and American 

writers as their creative work is the vivid rep-

resentation of the contemporary actual way 

the language functions in different genres. 

Moreover, it can also contribute for the wid-

ening of not only linguistic but sociocultural 

scope of the high school students.   
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