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II. CORRELATION OF TRADITIONS AND INNOVATIONS
AS THE PROBLEM OF IMPROVEMENT
OF EDUCATIONAL SYSTEM

—_—

MODERNISM OR TRADITION: INDUCTIVE AND DEDUCTIVE
METHODS IN LANGUAGE LEARNING CLASSES

Z. Shermatova Master Degree,
Chirchik state pedagogical institute,
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Summary. The article discusses the key problem of the language methodology — comparison
of inductive and deductive methods in teaching foreign languages. The author of the article
discusses advantages and disadvantages of inductive and deductive methods in language
learning. Although the article is about two methods, more focus was given to inductive one.
Keywords: method; approach; language; inductive; deductive; teaching; grammar; methodol-
ogy; example; teaching; nontraditional; approach; practice.

In the methodology of teaching foreign languages a method is considered
as principled direction in teaching foreign languages, characterized by specific
goals, content and principles. Language teaching methods are divided into tradi-
tional (deductive) and nontraditional (inductive). Speaking about deductive and
inductive teaching methods, we can relate them to explicit approach which in
turn, refers to nontraditional methods at teaching foreign languages.

Notwithstanding all we could say above inductance is interpreted as a
modern direction in teaching methodology, while deductiveness — as traditional,
outdated. Furthermore, in foreign practice, the term "inductive approach” is of-
ten used as a synonym for the term "natural approach”, whereas deductive ap-
proach is related to the terms "formal, cognitive”. The deductive method comes
from "deduction”, which means inference from the general to the particular. In
the deductive method the first stage of the formation of skills and abilities — fa-
miliarization — is implemented in the process of getting to know the rule and ex-
amples, the second stage — training — includes practicing isolated formal opera-
tions, the third stage — speech practice — is organized on the basis of translation
eXercises.

Another method of the explicit approach is the inductive one. The induc-
tive method comes from induction, which means the transition from isolated
facts to general provisions. The inductive method presents an opportunity for
students to formulate a rule based on the phenomena which they face with while
learning a foreign language. In the inductive method students find unfamiliar
grammatical forms in the text and try to understand their meaning through its
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context. Further analysis of the new phenomenon occurs by comparing a foreign
text with its translation into the native language, after which the rule is formulat-
ed. Moreover, if necessary, instructor or textbook hints are used. Then comes the
series of exercises to identify and explain the new grammatical phenomena, on
the actualization of its forms.

Although comparative effectiveness of given two methods varies, new
studies show that both inductive and deductive techniques encourage learners,
affecting positively their academic performance. Decoo (1996) proposes to ob-
serve the traditional dichotomy of "induction-deduction" through several modal-
ities. At the same time Salaberry presents a slightly modified set of the above
modalities in the form of a continuous medium: rules — talinguistic awareness —
intensive development of language material — structured data — frequency.
Noteworthy, that numerous researches on the comparison of inductive and de-
ductive ways of teaching give different results focusing on the effectiveness of
the first or second one. Solovolova highlights several advantages of using the
inductive method concluding that the grammatical rule is deduced by students
independently, making it easier to remember and learn. Prince and Felder also
claim that inductive approach is "learner-centered meaning that they impose
more responsibility on students for their own learning than the traditional lec-
ture-based deductive approach does”. On the basis of the research done for a
month in groups of 182 learners including university and elementary school stu-
dents Alzu'bi (2014) proved that L2 learners would rather communicate than
learn rules explicitly, thereby revealing a significant effect of inductive method
over deductive one.

However, Gorat and Prijambodo (2013) notice an advantage of deductive
method explaining that it gives "the learners explicit interpretations and time to
internalize the rule instead of making them to use or produce structures they
cannot yet fully master". Analyzing different research results (Ellis, Widodo,
etc.) one can put forward several benefits of deductive way of teaching: firstly, it
saves time due to its feature to explain a form or rule directly, secondly, a num-
ber of examples are given to practice the rule immediately, and the last, most
grammar rules can be learnt simply and clearly than elicited from examples.

Despite the fact that the deduction is the most common way to teach
grammar in our schools, modern methodologists consider it to be less effective
than inductive one. The problem of the deductive method in teaching a language
Is that, without being supported by the necessary amount of practice, it leads to a
separation from the living language. Therefore, the vast majority of students
who “successfully passed the subject” are able to remember the rule, but they
have problems with its application in practice. Also, due to the prevalence of the
deductive method in teaching languages, textbooks and tests often come across
very strange expressions written solely for the sake of demonstrating a particular
grammatical rule. Their strangeness lies in the fact that native speakers will nev-
er say so in their life. Nonetheless, exploration the experience of foreign scien-
tists in the application of inductive and deductive techniques does not allow us
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to give an unambiguous answer regarding the effectiveness of one or another
approach, but rather testifies to their complementarity. Based on the idea above,
Gollin makes a logical conclusion, that “from one lesson to another and during
the same lesson the teacher can change approaches” using both inductive and
deductive teaching techniques.

As a conclusion, we can say that the only difference between inductive
and deductive approaches is not the result, but rather the means of achieving that
result. Some agreement exists that the most effective grammar teaching includes
some deductive and inductive characteristics in order to obtain good results.
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Summary. The article considers the possibilities of expanding the computer science course
taking into account the interests of students. In addition to the traditional programming tasks,
the author suggests introducing practical tasks from other school disciplines into the educa-
tional material, which will increase interest in computer science.
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CoBpeMeHHBIIT MUpP MEHSETCS OBICTPO M CTPEMUTENbHO. Ecinu oueHuTh
WU3MEHEHUs], MPOMU3OLIeIINE B >KM3HUM 3€MHOM IUBUJIM3ALMMU 3a IOCJIEIHHE
50 sieT, MOXHO YBHUJAETH KapJuHalbHble M3MEHeHUus. [loaToMy HeciydailHO B
UCTOPUM HAyKH COBPEMEHHBIN MEpPHOJ OLEHUBAETCS Kak MH(OpMalMOHHAs pe-
BOJIFOLMS, CBSI3AHHASI C BHEJPEHUEM KOMIIBIOTEPHBIX TEXHOJIOIMI B IIOBCEIHEB-
HYIO JKHA3Hb, B PE3YJIBTATE YETO MPOUCXOIUT «KAaYECTBEHHOE U3MEHEHHUE CTPYK-
TYpbl U cofepkaHusd MH(POPMAIIMOHHO-OOMEHHBIX MPOILIECCOB B 001IecTBE» |3,
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